In making an investigation of five hundred first grade children, Dr. Easby-Grave included one hundred children from an Italian section of Philadelphia. As nearly as we could ascertain, all of the parents of these children, and three of the children themselves, were born in Italy. We found these children very different from the remaining four hundred. This, coupled with the interesting results reported by several other investigators in this field, led to an analysis of the abilities and defects of this group, and a comparison with the norms of the six-year level which have been compiled.
Background
A study of these children, to be complete, should begin in the days of "the grandeur that was Rome." In their dark eyes one may read the story of an old world civilization, which does not fit America of 1926, and which flames up only as some talented member of the group gives to us some tangible expression in a painting, a piece of statuary, or in music.
But, linked with the stream of heredity, we find also the environment of a "Little Italy," with all its life and color. Little winding streets of shops invite one to roam about. Here one may purchase brown Italian cakes, huge crusty loaves of bread, dried octopi, looking rather forlorn as they hang by one claw. Temptingly spread out on the curb markets are many strange green vegetables, freshly sprinkled. Perhaps these things interest you, but you pass on because you do not know how to cook them.
Step into one of the many restaurants and have a delicious Italian luncheon; the proprietor will explain all the mysteries to you in broken English, aided by copious gesture.
Here in this colorful environment, the women, with their short full skirts and bright kerchiefs, gossip at the windows as they look to see if Tony and Angela and the newest baby are keeping the peace.
The children themselves sprawl about on street or pavement, and the air is filled with the musical chatter of a foreign tongue. All are forced into the ranks of unskilled labor because of inability to speak the language and lack of opportunity to engage in the occupation to which they have been accustomed. None of the children in this group defined "juggler," the twenty-first word, nor any word occurring after it. Three words within the series?"lecture," "skill," and "ramble" were not defined by any children. "Dungeon" was known by one child; "civil" by two children. Seven were able to give "southern" and "insure." "Copper" and "outward" were given by eight; "nerve" by eleven. There is quite a large jump at this point of the series?eighteen children could give "scorch" and "health." Twenty-five were able to define "tap," and twenty-nine gave "puddle" and "pork." "Eyelash" was known to thirty-five, and '' curse'' to thirty-six. '' Gown,'' the first word in the list, was defined by only thirty-seven children. The two best known words were "envelope" and "rule," defined by fifty-seven and sixtyeight, respectively.
Of the children who were given the vocabulary test, 13% passed it at the eight-year level (the first age at which it appears). At the general six-year level, we find that 30% passed this test, making the point of greatest discrepancy between the results obtained with the Italians with the six-year level in general. The difference of 17%, however, is not greater than the trained examiner would expect, after the short conversation and the trouble in giving the directions for the performance tests. 6-4?6-7
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Memory Span
Four forms of memory span were used in testing these children : the audito-vocal digit, the visuo-vocal digit, the reverse digit, and the learning span for digits. As was the case in the six-year level, the visual span usually fell one below the auditory span. The explanation given by Dr. Easby-Grave is that children are not familiar with numbers in the first grade; the mere mechanics of reading them absorbs all of their attention. The curriculum of the first grades usually takes this into consideration.
Audit o-Vocal: 6% of the Italian group had a span of 3, and one child refused to give any span. At the six-year level, 4% of the group gave only 3. 68% of the children had spans of 4 or 5 (33%?4; 35%? 5). Only 3% reached 8, and none went above 8. These figures conform generally to the results of the larger group.
Visuo-Vocal:
The visuo-vocal yields somewhat different results. 20% of the Italians had no visual span; 50% had spans of 4 or 5 (26%? 4; 24%?5). This time, only 1% had a span of 8, and none exceeded this figure.
Reverse Span:
The reverse span was obviously too difficult. 54% had no reverse span, 17% had 2, 23%?3, and 6% reached 4. No one in the group went above 4. If a high reverse span is indicative of superiority (and it is conceded to be), this range (0?4) would seem to point to a lack of superiority within this group. Judged by the norms which Dr. Jones1 has established, no one in the Italian group would fall in the superior group. 
2%
Of the total number of children more than 50% were proficient in Arithmetic and Writing, while less than 50% were proficient in Reading and Spelling. Thus again we are faced with the language difficulty. While all the subjects require an understanding of language, it is in those which are definitely language subjects that the Italians fail.
Turning to Table XI we find that there is a difference in the proficiency of the A and B class. In the A class more than 50% are deficient in Reading, Arithmetic and Spelling. They are proficient only in writing or copying letters. These children have been in school from one to five months. In the B class (in school from five to ten months), the opposite is true; more than 50% are proficient in each subject: the greatest deficiency in both A and B occurs in reading and spelling, the language subjects. 
